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Purpose
Why is this work important?

“Teaching like a pro is not about yet 
more individual accountability, but 
about powerful collective 
responsibility.”
(Hargreaves & Fullan, 2012, p. 23)

When knowledge about one 
another’s work develops through 
collaboration, teachers co-construct 
knowledge about effective practices. 
Instructional Rounds create the 
structures to co-construct new 
knowledge, both empowering and 
motivating teachers, thus building 
collective efficacy.

Check In

What curiosity do you 
bring to this session?

Agenda
Our intentions for 
working together

LEARN
● Why Rounds?
● The Harvard model
REFLECT
● The SAISD journey 
● Analyze sample data
APPLY
● Consider the model and key 

takeaways
● Share strategies for 

implementation



Observers as Learners
~ LEARN ~

Why Instructional Rounds?
Harvard model of Instructional Rounds

“If schools are to be transformed into 
learning communities, educators must 
be prepared first of all to acknowledge 
that the traditional guiding model of 
education is no longer relevant in a 
post-industrial, knowledge-based 
society. Second, they must embrace 
ideas and assumptions that are 
radically different than those that have 
guided schools in the past.”

Dufour and Eaker, 1998, p. 34

Why Instructional Rounds?

Instead of asking 
what works, 

we should be asking, 
what works best?

John Hattie, 2008

Why Instructional Rounds?

50,000
meta-studies related to student 

achievement from around the world

800+
meta-analyses that combined the studies 

related to the same topic

synthesis
800 meta-analyses were placed on a single 

continuum 
using effect size as the common measure

effect size
the magnitude of a given approach

Why Instructional Rounds?



Visible Learning Continuum of Influence

(< 0.0) (0.0 - 0.27) (0.27 - 0.4) (0.4 - 0.60) (> 0.60)
Likely to have a 

negative impact on 
student achievement

Likely to have a small 
impact on student 

achievement

Likely to have a positive 
impact on student 

achievement

Potential to accelerate 
student achievement

Potential to accelerate 
student achievement

0.4 is the HINGE point: 
A year’s worth of growth for a year in school

Reducing 

class size Homework
Suspension / 

expulsion Collective teacher 

efficacy Small group 

learning

The truth you believe and cling 
to makes you unavailable to 

hear anything new.
    ~Pema Chodron

Why Instructional Rounds?

“Amazing things happen when a school staff 
shares the belief that they are able to achieve 
collective goals and overcome challenges to 

impact student achievement.”
~ Jenni Donohoo

6 Enabling Conditions for 
Fostering Collective Efficacy
• Advanced teacher influence

• Goal consensus

• Teachers’ knowledge about 
one another’s work

• Staff cohesiveness

• Responsive leadership

• Effective systems of 
intervention

Donohoo, 2017

Why Instructional Rounds?



● Modeled after medical rounds 
tradition

● Strengthens and deepens an 
improvement strategies

● Builds and reinforces a culture 
of improvement

● Provides clarity and focus for 
professional learning

● Builds pathways into multiple 
leadership roles.

Harvard Model of Instructional Rounds

“The problem is not that educators 
are not working hard. The 
challenge is that we are asking 
schools to do something they have 
never done before - educate all 
students to high levels - and we 
don’t know how to do that in every 
classroom for every child.”

City, et. al., 2009, p. 2

Harvard Model of Instructional Rounds

1. Identifying the Problem 
(Problem of Practice or POP)

2. Observing with a 
student-centered lens

3. Analysis of data

4. Focus (What next?)

Harvard Model of Instructional Rounds

DEFINITION FEATURES

WHAT IT IS WHAT IT IS NOT

INSTRUCTIONAL 
ROUNDS

Harvard Model of Instructional Rounds



DEFINITION FEATURES

WHAT IT IS WHAT IT IS NOT

Instructional Rounds are intended to help 
practitioners develop a shared 
understanding of what high-quality 
instruction looks like and what schools 
and districts need to do to support it.

● Inspired by medical rounds
● Designed for full community 

involvement
● Focused on high quality instruction

● “Walk throughs” or “drive bys”
● A teacher evaluation tool
● An implementation check
● A training for supervision
● A “program” or “project”

● Collaborative
● Inquiry oriented
● Connects student data to 

instructional practice

INSTRUCTIONAL 
ROUNDS

Harvard Model of Instructional Rounds

A rich problem of practice ...
Content

Students Teacher

Harvard Model of Instructional Rounds

Problem of 
Practice

How to develop?

Harvard Model of Instructional Rounds

● What are some of the 
strengths of your school? 
How do you know?

● What are some areas that 
need strengthening? 
What makes you say that?

● What is puzzling or 
challenging?

Problem of 
Practice

cautions

Harvard Model of Instructional Rounds

● Too much packed into the 
POP

● Making it an implementation 
check

● Too broad or vague

● Too much or too little context



Problem of 
Practice

sample

Harvard Model of Instructional Rounds

Student assessment data from 
2015 reflects areas of need in 
inferencing, making connections 
to real-world situations, and 
expressing themselves (written 
and spoken). In this POP, lack of 
engaging the students in deep 
and complex activities 
negatively impacts the depth of 
student learning. 

Observation
Based on the POP, 

what do we look for?

Harvard Model of Instructional Rounds

● “Look down, not up”

● Observable

● Quantifiable

● Judgement free

Observation
What do we look for?

Student 
Success

Teacher 
Collaboration

Student 
Actions or 
Behaviors

Teacher 
Actions or 
Behaviors

Leadership 
Actions or 
Behaviors

Harvard Model of Instructional Rounds

Observation
What do we look for? 
Non-judgmental, objective evidence of student learning behaviors.

Judgment Bias Objective Data

The pacing of the lesson 
was slow and this 
resulted in student 

misbehavior.

4th graders should 
choose alternative 

algorithms if it allows 
them to be successful 

with computation.

The teacher asked Matt 
and Levon about their 

upcoming baseball game.

Harvard Model of Instructional Rounds



Observation
Judgment? Bias? Objective data?

Harvard Model of Instructional Rounds

The teacher’s final activity in which students reflected on their 
learning, was rushed.
To maximize learning, students should be arranged in groups of 4.
The teacher said that slavery was the greatest American tragedy.
The students did not understand the teacher’s directions.
“Why should we learn about this?”
The students were not engaged.

Analysis
Aggregated across school

No identifying info
Free of judgment or bias

Harvard Model of Instructional Rounds

Next Level of Work

Harvard Model of Instructional Rounds

NEXT LEVEL OF WORK: 

● What recommendations might be made?
● What theory of action emerges?

○ By changing a leadership or teacher action, what changes in 
student actions would occur?

○ How might that impact student success? 

Student 
Success

Teacher 
Collaboration

Student 
Actions or 
Behaviors

Teacher 
Actions or 
Behaviors

Leadership 
Actions or 
Behaviors

Next Level of Work
What area of focus will 

change the learning 
experience for students?

Harvard Model of Instructional Rounds



Observers as Learners
~ REFLECT ~

The SAISD journey
Analyze sample data

The SAISD journey

A rocky start ...

The SAISD journey

Getting the right 
people involved

The SAISD journey

Developing consistency 



The SAISD journey

The Power of Teams LOOK FOR #3

What appears to be working?

What might be a growth 
opportunity?

Analyze sample data

Data Analysis and Alignment
Look For Analysis Visible Learning

● What is the learning objective? 
● What is the percentage of teacher talk versus 

student talk?
● What opportunities are there for students to 

interact with one another?

● Are learning objectives aligned to the appropriate grade level TEKS?
● What structures are in place to ensure students are engaged in 

productive discourse around a topic? 
● What is the nature of their discourse (procedural, off topic, 

academically appropriate)? 
● What supports are in place to encourage all students to participate 

and use academic language?

● Classroom discussion - 0.82
● Learning goals vs no goals  - 

0.68

● What activities and tasks are students 
engaged in?

● Are activities aligned to grade level TEKS?
● Are activities designed to match the appropriate DOK for the phase of 

learning needed at the time?

● Appropriately challenging goals 
- 0.59

● How often are teachers probing? How much 
wait time are the providing?

● After probing, what prompts or cues are 
teachers providing?

● What is the feedback being provided to 
students?

● How are students supported in their shift from focused to guided or 
collaborative instruction? 

● How are students encouraged to engage in productive struggle? 
● How are misconceptions handled?
● How do students take the information from the teacher to move their 

work forward?

● Scaffolding - 0.82

● How would students respond to these 
questions: 

● What are you learning?
● Why is that important?
● How will you know when you’ve learned it?
● What do you do when you when you don’t 

know what to do?

● What is the level of student engagement? (based on the idea that 
students who don’t know what they’re learning or why it’s important, 
are not cognitively engaged even if they are behaving and completing 
the task)

● Are students aware of / understand what success looks like?
● What is the level of student independence both procedurally and 

academically?

● Teacher clarity - 0.75
● Problem-solving teaching - 

0.68

Observers as Learners
~ APPLY ~

Consider the model and key takeaways
Share strategies for implementation



What are your key 
takeaways?

How might you use 
instructional rounds in your 

local context?
Share ...

1. Identifying the Problem 
(Problem of Practice or POP)

2. Observing with a student-centered lens

3. Analysis of data

4. Focus (What next?)
Consider the model & Share strategies 

Thank you for your time and attention!
Stef@Tigris.Solutions • DrCarl.Scarbrough@AliceISD.net

Chandron, P. (2008). The wisdom of no escape. 
Element Books, Boston MA: Shambhala 
Publications, Inc.

City, E., et. al. (2009). Instructional rounds in 
education: A network approach to teaching and 
learning. Cambridge, MA: Harvard University 
Press

Donoho, J. (2017). Collective efficacy: How educator’s 
beliefs impact student learning. Thousand Oaks, 
CA: Corwin Press

Dufour, R. & Eaker, R. (1998). Professional learning 
communities at work: Best practices for 
enhancing student achievement. Alexandria, VA: 
ASCD

Hargreaves, A. & O’Connor, M. (2018). Collaborative 
professionalism: when teaching together means 
learning for all. Thousand Oaks, CA: Corwin Press

Hargreaves, A. & Fullan, M. (2012). Professional 
capital: Transforming teaching in every school. 
New York, NY: Teachers College Press

Hattie, J. (2009). Visible learning: A synthesis of over 
800 analyses relating to achievement. New York, 
NY: Routledge

Hattie, J. (2018). 10 Mindframes for visible learning: 
Teaching for success. New York, NY: Routledge

Kahneman, D. (2011). Thinking, fast and slow. New 
York, NY: Farrar, Straus, & Giroux

Tschannen-Moran, M., & Barr, M. (2004). Fostering 
student learning: The relationship of collective 
teacher efficacy and student achievement. 
Leadership and Policy in Schools, 3(3), 189–209.


